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nativé §pédKei"6f Ernglish; already"kiiow." But again we
must not be too dogmatic about this. An explicit fule
may help the learner towards constructing the more
complex“mental10ry1nterna1 rule for+himself: Somégne
hdd,- sa1d3+very?w1se1y I thinky*that "We afe not faced so
much w1th‘a cho1ce“between teach1ng b§ Tulés and
teachlng by dfscovery as W1th a!problem of finding
teaching rulés§ that w111 énhance. the probablllty of
dlscovery.z“ FETRO LT ek, Rl T

VNI TR S TG SN A T 17 ST I

So, to sum up,}we dg’ ﬁot really know enough about

language oF about Ieardifng ‘tolbe” too dogmatic. A good
teacher Wlll notﬁv1ew languageias just a grammat1ca1
phenomenon, Just a psycholog1ca14phenomenon, or just a
SOClal phenomenon. He w111 v1ew language as"all three.
He- w111 “h6t be too dogmatlc about whether to teach by
rulesor whether Lo teach by dlscovery. He will combine

} 1. o "
« * an inductive and a “deductive approlch

‘lw b [

(£ s

. ' iy

in other wonds, ‘a good language él‘éher 'will be
eclecfic 1n1hls approach.‘ An eclectlc approach is one
in whlch we

do not conflne ourselves r1g1dly ‘to one
method.

Weitake fgom each method whatéver 1s relevant
and useful to our teachlng 51tuat10n. Th1s does not
mean that the teacher can Just dojwhat hé llkes. It

. 1mp11es a thoughtfur and balanced selectlon of

. tecliniques® and approaches. Prev1ous methods ‘may still
have someth1ng to offer us, We fist not’ throw away the
baby with'thé dirty bath watér 'for *the saké of a new
idea'. *In answer then'to such typical qillestions as
"Should I give. grammar“rures°" "Should T use Urdu in the
classroom?", the sensible answer will bét "Yes, to a
certain extent. We can perhaps summar1se what I havé
said by=the follow1ng simple diagrams ~-& -
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.in, the last twenty~five years is the
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SYLLABUS DESIGNS IN ENGLISH LANGUAGE .TEACHENG1
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. The last decade has witnéssed- a'’great -deal of"
dlSCUSSlOﬂ of’ syllabus'de51gn for teaching«English as a
forelgn language, and?wé liear abdut thelwide varieties
fksyllabus deslgn such as ‘the noU1onal functidnal?”®
syllabus?,the s1tuat10nal sylfabus, the structural
syllabus. the grammar based‘syllabus, ‘and,fof’codrse,
the currént-trend in syllabus’ de51gn~—the communlcatlve
syllabus., T ;

i

r

A syllabus 1; prlmarlly concerned “with whatﬂls te
be learfned, but as Corderr(l975) péintsout, it-'is more
than just- an 1nventory of itcémk. iIn addition to
spec1fy1ng the content of learn1ng, ‘a 'syllabus, or
currlcurum, prov1de a rationalé: ‘for" ‘how that ¢ontent

should be selected andiordered (McKay, 1980)., In
Wllklns words.(1979)“ 1" Ig! ',
N T oo - -

1o .‘.syllabuses are specifications of
..  the content of langudge teaching which
w* .. -have.been:submitted to some degrec of
++..Structucing ,orooffering with the aim of
making teaching and learning a more

effective process.
e

>

o -
o Language learning cuérriculum designs have
traditionally been drgdnized ‘along grammatlcal lines
with learnlng unltsubearlng such labels as "the .simple
present tense or "the relative clause,“ which reflect
antemphasis§ 'on language form. Another type of syllabus
des1gn which has predom1nated in- many parts of the world
"structural

h v 1 - = L3 A

' u.‘_ [ - a
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syllabus," a particular type of the grammatical

syllabus. The structural syllabus gains importan

the Americdn structuralist school, specifies struzi fr$m
ura

patteérns as the basic units of learning,

theser according to criteria such as struc
complexity, difficulty, fegularity,
frequency. v e o 1,

and Organizes
tural
utilitYs and

v

Closely associated with the structural syllabus has
been the Audio-lingual method, which derives its basic
tenets from both structural linguists and an operant
conditioning view oleénguagg learning. Thus, teachers
who have to function, in,the framework of a structural
syllabus find that their primary task is the production
of formally accuraté language through the use of highly

» wconttodlled, tightly structured, and sequenced pattern
<practice .drills. I;‘gs,imporgant,tq note that the
structural _syllabus and the methods which are allied
with.it dogsnot preclude the learning meaning, but the
,emphasigxhgg‘clegilyibegn on, the internal formal
properties of sentences and-the manipulation of
structural patterns, ' N

« -t -The situational sglLabquqhich has emerged from
- .. -attempts to make the language ledrhing content more
relevant to:student needs posits the situation in a
nonlinguistic category, as the,fundamental unit of
organization of instruction., _ In the situational
syllabus (Van Ek, 1976)., the language patterns to be
learned are contextualized in a dialogue or reading
passage which may be constructed around some sort of
situation, but the fundamental wnit of curriculum
‘organization is_clearly the structural pattern. A
situvation such as.a resfaurant’, an airplane, or the post
office is udéd .as a basis for presenting language
content,™ = . ’ -
. ' - 1 !

The notional-functional syllabus emphasizes what
speakens<communicate through language; and :derives 1its
contént_from_an ranalysis of the learner's need to

>.eéXpreéssiCertain meanings gwilkins“_IQZﬁl,;

A LT R £ T U BT Y S

_Aaxry--One last point to be made before -developing ideas

tlicon~gurriculupgdevelopment ,is that-while writers on the

subject have noted,the shontcomings of.the structural
syllabus (Allen and Widdowson, 1975; Johnson, 1977; Van
Ek, 1976; Widdowson, 1978), they all agree to the
importance of teaching the formal aspects of language.
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s Wilkins (1976) states™lL best thnhhi %ﬁz}are N

is taken here to be almost @xlopat;c t ? ¢

it ;sition of the grammatiqdl system of a aggurﬁing \

acqu‘ns h- most important element in language -‘e€a .

emal " 1D : |

Having provided a few brief defﬁqiglons
§ - ciuwsion of curriculum design, .
ros Lo b Ciepic of i fient. The basic

Ezrn to the. topic of curriculum developmen T :

i ived 1 iculum developmentmare:
Cteps involved in..curriculum d E’ N

Eérhap

to some key
we may fnow

' "o o [ r

L7 Needs Analysis -

-

~

r which the fdr?ign

- - [

i An analysis of the purpose fo
" Janguagé is being learnt, .y
%ﬁggie%el of proficiency expected to be aptalzgli .
The situations in which the foreign language

: used; and : .

4. The strengths and weak
including an assessmen
economic environment.

nesses of the students,
t of their cultural and

The Curriculum

a

4 z i [

: . , , -
Linked with these-variables_QZiliﬁgen§§%i igiii?;s

| aims and goals of the curri .

gfkghgakistan these-have to be undgnst?odlgﬁduage.p01icy
interpreted in light.of the government's %.ex pol
and the administrativé and governmgnpjsippozo bgptaken
for a language programme. Ot@er_varlab es to e e are
It into - consideration inathe d¢51gn1ng:9f‘a,cuuiriﬂg "

the availability of resources. ]}gs%desfreqlsOL "8 2 ves
framework of teaching items, a cyrrlgu}um a i
[materials;productioq and teacher training.

. mik R i T 'y : c .
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x ClaSSI‘oom
- _ . LA | - Process

L~ L0 VN S
= Lo
" gt
2.- Demands'
on the
Learner

Teacher/
earner
Roles

3. Learner's Initial ad v
Contributions “?2 Lo, iy ' | -+ |3

'y . n .
LT Y G L, oL oag =4 s i

v 6. Role  of
: Content

_(Breen and Candlin, 1980)
’

. .
oryloficurriculum development

1

o I |
GeneralLy-Speakihggrthenthe

involves such variables as: o1

[ O ar

rl, A list of the language itemg'tgube taught, such as

i ] I & 'S R -
thonology;as;ructuredwand“vﬁcébulary; i
S a0 LY
2. An analysis 'bf t s . s
e 1'”YS1§‘0 t thesvarious langudge 'skills to be
: ' N - . | : .
Lgye oPed througﬁ-theﬁvarlous stages of learning,
}stenlng? speaklng,ureading, andiwriting;
. : . P I ) - J.‘_'B . l‘r‘ LY
3. uThe-tqskﬁha{thdpnt will be able:tonperfo}m, having
gppe:Fhrough'theuvafiousnstgges~of*languége
'learnings;! I ny . t
4 Swtravee 0 o, 0 o T
. A descrlpFion of*the various activities involved in
the learning of' the foreign language;

g J .

5. An analysis of the .
testin and eval X
Procedures; 8 uvation

Materials production ang materials adaptation;

7. Teachef'training;
8. Preparation of teachers' guides.

Besides theése variables,

. curriculum d 1
English language involves taki “ hocevelopment for

i ng into consideration the
the_pgrlbdtof”time over which a

age of the rearners,

|

language programme! is .to last, "and the goals ahd scope BL
of the programme. " (For ’instance: .Will theulharhershbehf
able to .develop ‘the li'Stening! and speaking 'skillsslonly?:%
Will they beTable torread?) TThe vseétting of these aims .
enable'the “curricwlum developersi‘to! selects’and!grade’ thes
material lével-vwise, “deleéct the +iténs .whichi'have "to Jbe .
learnt}randlaésess‘the‘skfrrs‘Whith“HdVEItdibé%ﬂbaTht lat
each 1&vél;isThé Cdrriciluim‘developers 'also have to take
into 'consideration the integration of the Ianguagel ' '
skillsy>as the.leatner progresses in‘“the foreigm ‘'si.lqe
language, and grade the material 'accordingly. These. .>.
have to be brought together in real-life situations.

Upon completion of a language programme, the pupils
ought to be able to continue to increase their skills by
themselves, and be able to specialize in any aspect of
the language.

SUMMARY

To sum up, we can say that curriculum development
in an English langyage -programme should be based on:

~-learning the -sound system of the language,

--learning the basic word-order structures and the
function words,

--learning the inflections which are -most common,

--learning vocabulary which they can use in their
immediate surroundings.

In accordance with the current practice of curriculum
development, the aim of curriculum ought to be the
development of "communicative competence," implying
therefore that students ought to .be able to relate
themselves and their environment to the language they
are using.

Some other variables which ought to be mentioned in
relation to curriculum development are the sequencing of
materials from one level to the next, and also the
grading of materials, even within the situational
teaching approach, Finally, there is the content of the
study materials in relation to time. Sometimes the
content may be spread over a longer period, or condensed
into a shorter period depending on the level,
proficiency, and motivation of the learning group. To
sum up, we can say that different curriculum types
require different sorts of linguistic knowledge and
teaching skills, and these variables have to be taken
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into,account by curriculum planners, What is most
1mpontant~ howeverf, is the realistic appraisal of the
learning, group @nd :the community thé student comes from,
Newrmaterials :may or  may.not be _produced for a new
curriculum;: -teachers, themselves,chave to be trained to
adapt rappropriate ,existing materials or to enrich then
judiciously,.in harmony with their. students' interests,
Needs .have to.be,linked 'to resourcesgbn curriculum
developers; and thereils no-point 1n1produc1ng beautifyl
syllabuses 'which cannotiberimplementedndue. to lack of

resources. . - 133 . 7 atrw o . LbE 4
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